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Statement of Intent:
At Ecclesfield primary school, we have fidelity to the Letters and Sounds programme as our approach
to teaching reading. We aim to build children's speaking and listening skills in their own right as well
as to prepare children for learning to read by developing their phonic knowledge and skills. We
follow a detailed and systematic programme for teaching phonic skills for children starting in
Foundation 2 with the aim of them becoming fluent readers by age seven.
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Phonic Knowledge and Skills
To develop children’s listening skills and awareness of sounds in the environment
activities are divided into seven aspects, including environmental sounds,
instrumental sounds, body sounds, rhythm and rhyme, alliteration, voice sounds and
finally oral blending and segmenting.
The purpose of this phase is to teach at least 19 letters, and move children on from
oral blending and segmentation to blending and segmenting with letters. By the end
of the phase many children should be able to read some VC and CVC words and to
spell them either using magnetic letters or by writing the letters on paper or on
whiteboards. During the phase they will be introduced to reading two-syllable words
and simple captions. They will also learn to read some ‘tricky sight’ words: the, to, go,
no, into, I.
Children entering Phase Three should know 19 letters and will be able to blend
phonemes to read VC words and segment VC words to spell. While many children will
be able to read and spell CVC words, they all should be able to blend and segment
CVC words orally. The purpose of this phase is to teach another 25 graphemes, most
of them comprising two letters (e.g. oa), so the children can represent 44 phonemes
by a grapheme (the additional phoneme /zh/ found in the word vision will be taught
at Phase Five). Children also continue to practise CVC blending and segmentation in
this phase and will apply their knowledge of blending and segmenting to reading and
spelling simple two-syllable words and captions. They will learn letter names during
this phase, learn to read some more ‘tricky sight’ words and also begin to learn to
spell some of these words.
Children entering Phase Four will be able to represent each of 44 phonemes by a
grapheme, and be able to blend phonemes to read CVC words and segment CVC
words for spelling. They will have some experience in reading simple two-syllable
words and captions. They will know letter names and be able to read and spell some
‘tricky sight’ words. The purpose of this phase is to consolidate children’s knowledge
of graphemes in reading and spelling words containing adjacent consonants and
polysyllabic words. This phase provides a selection of suitable words containing
adjacent consonants. These words are for used for practising blending for reading
and segmenting for spelling. It must always be remembered that phonics is the step
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up to word recognition. Automatic reading of all words – decodable and tricky sight –
is the ultimate goal.
Children entering Phase Five are able to read and spell words containing adjacent
consonants and some polysyllabic words. The purpose of this phase is for children to
broaden their knowledge of graphemes and phonemes for use in reading and
spelling. They will learn new graphemes and alternative pronunciations for these and
graphemes they already know, where relevant. Some of the alternatives will already
have been encountered in the sight words that have been taught. Children become
quicker at recognising graphemes of more than one letter in words and at blending
the phonemes they represent. When spelling words they will learn to choose the
appropriate graphemes to represent phonemes and begin to build word-specific
knowledge of the spellings of words. The teaching materials in this phase provide a
selection of suitable words and sentences for use in teaching Phase Five. These words
are for using in the activities – practising blending for reading and segmenting for
spelling. It must always be remembered that phonics is the step up to word
recognition. Automatic reading of all words – decodable and tricky – is the ultimate
goal.
By the beginning of Phase Six, children should know most of the common grapheme–
phoneme correspondences (GPCs). They should be able to read hundreds of words,
doing this in three ways: ■ reading the words automatically if they are very familiar;
■ decoding them quickly and silently because their sounding and blending routine is
now well established; ■ decoding them aloud. Children’s spelling should be
phonemically accurate, although it may still be a little unconventional at times.
Spelling usually lags behind reading, as it is harder. During this phase, children
become fluent readers and increasingly accurate spellers.

Milestones
Below sets out the term by term expectations we have for children who would be working at age
related expectations.
Foundation Stage
By the end of Autumn Term

By the end of Spring term

By the end of Summer term

Phase 2:
The purpose of this phase is to teach at
least 19 letters and move children on from
oral blending and segmentation to
blending and segmenting with letters.
Letter names are taught alongside each
phoneme.

Phase 3:
The purpose of this phase is to
teach another 25 graphemes,
most of them comprising of two
letters (e.g. ‘oa’) so the children
can represent each of about 42
phonemes by a grapheme. Letter
names are taught alongside each
phoneme.

Children will be secure with reading and
writing phase 3 cv/cvc decodable words,
with accurate grapheme/phoneme
correspondence.
They will be able to read phase 3 words
fluently and begin to apply them with
accurate spelling into their independent
writing.

Children will be secure with reading and
writing phase 2 vc/cvc decodable words,
with accurate grapheme/phoneme
correspondence. They will also be able to
read phase 2 words fluently and begin to
apply them with accurate spelling into
their independent writing.

Children will begin to read and
write phase 3 cv/cvc decodable
words, with accurate
grapheme/phoneme
correspondence.
They will also practise reading
phase 3 words fluently and begin
to apply them with accurate

Phase 4:
The purpose of phase 4 is to consolidate
children’s knowledge of graphemes in
reading and spelling words containing
adjacent consonants and polysyllabic
words.
The children will begin to read and write
cvcc/ccvc words including phase 2 and
phase 3 graphemes.
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spelling into their independent
writing.

Year 1
By the end of Autumn Term

By the end of Spring term

By the end of Summer term

Phase 4:
The purpose of phase 4 is to consolidate
children’s knowledge of graphemes in
reading and spelling words containing
adjacent consonants and polysyllabic
words

Phase 5:
The purpose of phase 5 is to
broaden children’s knowledge of
phonemes and graphemes for use
in reading and spelling. They will
learn new graphemes and
alternative pronunciations for
these and graphemes they
already know.

Phase 5:
The purpose of phase 5 is to broaden
children’s knowledge of phonemes and
graphemes for use in reading and
spelling. They will learn new graphemes
and alternative pronunciations for these
and graphemes they already know.

The children will be secure in reading and
writing cvcc/ccvc words including phase 2
and phase 3 graphemes.
They will also be able to read phase 4
words fluently and begin to apply them
with accurate spelling into their
independent writing.
Phase 5:
The purpose of phase 5 is to broaden
children’s knowledge of phonemes and
graphemes for use in reading and spelling.
They will learn new graphemes
and alternative pronunciations for these
and graphemes they already know.

Children will be secure with
reading and writing phase 5 set 2
polysyllabic and multi-syllabic
decodable words, with accurate
grapheme/phoneme
correspondence.

Children will be secure with reading and
writing phase 5 set 3 polysyllabic and
multi-syllabic decodable words, with
accurate grapheme/phoneme
correspondence.

-See Appendix 2 for the order in
which phase 5 is taught

Children will be secure with reading and
writing phase 5 set 1 polysyllabic and
multi-syllabic decodable words, with
accurate grapheme/phoneme
correspondence.

Year 2
By the end of Autumn Term

By the end of Spring term

By the end of Summer term

Phase 5:
The purpose of phase 5 is to broaden
children’s knowledge of phonemes and
graphemes for use in reading and spelling.
They will learn new graphemes and
alternative pronunciations for these and
graphemes they already know.

Phase 6:
The purpose of phase 6 is for
children to become fluent readers
and increasingly accurate spellers.

Phase 6:
The purpose of phase 6 is for children to
become fluent readers and increasingly
accurate spellers.

Children will continue to develop
their familiarity with phase 2 to
phase 5 grapheme/phoneme
correspondence. This will lead to
a greater independence when
reading and a sustained pace.

Children will continue to develop their
familiarity with phase 2 to phase 5
grapheme/phoneme correspondence,
enabling them to read with fluency and
stamina. The shift from learning to read
to reading to learn takes place and
children read for information and for
purpose.

Children will be secure with reading and
writing phase 5 pollysyllabic and
multisyllabic decodable words with
accurate grapheme/phoneme
correspondence.
Children will be reading the words
automatically if they are very familiar.
Decoding them quickly and silently or
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decoding them aloud if required.
Children’s spelling should be phonetically
accurate.
*The Autumn term will be used to address
class, group and individual gaps and
embed children’s fluency when reading

Through the Letters and Sounds approach we will:
●

Provide daily, high-quality phonics teaching that ensures all children have a strong
foundation upon which to tackle the complex processes of reading, writing and spelling.

●

To ensure that children have sound aural discrimination, phonemic awareness and rhyming
knowledge, understanding and skills of segmenting and blending so that they can decode
words with strategies to identify ‘tricky words’. This will enable children to engage with
higher-order reading, writing and spelling skills across the curriculum.

●

Ensure that the teaching of synthetic phonics is systematic and progressive throughout the
foundation stage, key stage one and key stage two for those children needing interventions
to support phonetic knowledge and understanding.

Implementation
Organisation
Each Phonics lesson should include the following sections:
Revisit/Review:
Overlearn the previous graphemes (Flash cards) Speed read previously taught graphemes within
words Revise previously taught tricky words.
Teach:
Introduce a new grapheme/words.
Practise:
Develop GPCs (grapheme-phoneme correspondences) Practice reading or spelling new words.
Apply:
Use the new graphemes/words by reading sentences or writing dictated sentences.
Assess:
Monitor progress within each phase to inform planning.
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Teaching and Learning Strategies in Phonics:
●

●
●
●

Phonics is taught systematically for a discrete period of time by a teacher to the whole class
in F2, Y1, Y2 and Y3 where appropriate. Adults are used to support children within the
session.
Interventions are timely and same day to ensure no children fall behind.
All staff are given CPD on Letters and Sounds and the principles behind segmenting and
blending.
Staff will use strategies such as:
-Robot arms to get children actively engaged with phonics
-Mnemonics to improve children’s memory of graphemes. This technique connects new
learning to prior knowledge through the use of visual and/or acoustic cues.
-Cued articulation is a set of hand cues for teaching the individual sounds in a word. The hand
movements are logical – each hand movement represents one sound and the cue gives clues as
to how and where the sound is produced. See appendix 1
-Sound buttons are used to identify single units of sound within words to support reading.
When you press the sound button, children say the sound aloud and blend the whole word
within a Makaton ‘finish’ action.
-Sound bars are used to identify digraphs and trigraphs within words to support reading e.g.

-Sound links are used to identify split digraphs with written words to support reading e.g.

Reading Fluency:
See appendix 4 for reading fluency expectations and strategies for supporting each stage in
becoming a fluent reader.

What does phonics look like at Ecclesfield?
Foundation Stage:
Time (When/How long?)

Children have access to high quality whole class daily phonics sessions for 25-30 minutes befo
lunch.
Daily application of phonics teaching through reading and writing activities.

Adults
How are additional adults used?

Teaching assistants work with a target bottom 20% group alongside the whole class on the ca

How do you
support/

Targeted children (based on need) are introduced to new phonemes/digraphs before the mai
phonic session.

Pre-teach?
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scaffold
children?

Interventions?

How do you challenge children working at
greater depth?

How do you co-ordinate teaching of phonics
sight words and common exception words
within the NC?

How does your learning environment
support phonics?
Display? Resources?

Children working below age related expectations in phonics access:
- a ‘Phonic catch-up’ group twice a week (15 mins)
- daily reading (mixed paired reading/small group reading/1:1 reading based on need)
- supporting phonic resources sent home
This ensures gaps are addressed and blending and segmenting skills are practised.

Children working above age related expectations in phonics are challenged within phonics
sessions e.g. extending their sentence, using multiple digraphs at a time, sight words and trick
sight words.
Exposed to new digraphs/words within guided group activities weekly.
NC spellings N/A
Sight words and tricky sight words sent home to practise reading and spelling weekly in
conjunction with what is being taught in daily phonic sessions.

Phonic display next to interactive whiteboard displaying new sounds and sight words each we
Sight and tricky sight words are displayed in blue font in teaching sessions to encourage fluen
Sound mats and tricky sight words available in provision, provided during guided group activit
and sent home.
Weekly phonics activities available in provision for children to independently practise their
phonics skills.

Year 1:
Time (When/How long?)

Children have access to high quality whole class daily phonics sessions for 30 minutes at 9am.
Daily application of phonics teaching through reading and writing activities.

Adults
How are additional adults used?

Teaching assistants work with target bottom 20% group/ higher ability group alongside the wh
class on the carpet.

How do you
support/
scaffold
children?

Pre-teach?

Targeted children (based on need) are introduced to new phonemes/digraphs before the mai
phonic session.

Interventions?

Children working below age related expectations in phonics access:
-‘Catch up’ phonics groups x3 weekly (15 mins)
-Personalised 1:1 sessions for target children focussing on gaps (10 mins)
-LSP x3 weekly (20 mins) for target children
-Lexia daily (20 mins) for target children
Children working above age related expectations in phonics are challenged within phonics
sessions e.g. derive other words from root words, extend sentences, sentence reading.

How do you challenge children working at
greater depth?
How do you co-ordinate teaching of phonics
sight words and common exception words
within the NC?

Year 1 spellings from NC are taught separately to words from Letters and Sounds.
(Spellings, sight words and tricky sight words).

How does your learning environment
support phonics?
Display? Resources?

Reading wall for phonics and reading.
Sight and tricky sight words are displayed in blue font in teaching sessions to encourage fluen
Sound mats and tricky sight words available in provision, provided during guided group activit
Weekly phonics activities available in Autumn term in provision for children to independently
practise their phonics skills.
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Year 2:
Time (When/How long?)

Children have access to high quality whole class daily phonics sessions for 20 minutes after
morning break.
Daily application of phonics teaching through reading and writing activities.

Adults
How are additional adults used?

Teaching assistants work with children who have not passed their phonic screening on phase

How do you
support/
scaffold
children?

Pre-teach?

Targeted children (based on need) are introduced to new phonemes/digraphs before the mai
phonic session.

Interventions?

Children working below age related expectations in phonics access:
Phonics intervention x3 weekly for 30 mins.
Target children access Lexia.

How do you challenge children working at
greater depth?

Children working above age related expectations in phonics are challenged within phonics
sessions e.g. more complex sentences, multi-syllabic words, create own alien words.

How do you co-ordinate teaching of phonics
sight words and common exception words
within the NC?

Year 2 spellings from NC are taught alongside words from Letters and Sounds.
(Spellings, sight words and tricky sight words).

How does your learning environment
support phonics?
Display? Resources?

Words displayed around the classroom to support blending skills.
Tricky sight words displayed.

Year 3: Based on a detailed gap analysis Y3 would continue to revisit and apply according
Time (When/How long?)

Children have access to high quality whole class phonics sessions for 25 minutes x2/3 times
weekly. These happen during the afternoon.

Adults
How are additional adults used?

Targeted children access focus LSP by teaching assistant.
Target children 1:1 reading.

How do you support/ scaffold children?
Interventions?

Children working below age related expectations in phonics access:
Phonic intervention twice a week for 30 minutes for target children.

How do you co-ordinate teaching of phonics
sight words and common exception words
within the NC?

Year 3 spellings from NC are taught during 15 minutes spelling sessions daily.

How does your learning environment
support phonics?
Display? Resources?

Sound mats and tricky sight words available to the children.
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KS2 (Y4-Y6)
For all pupils, phonics skills are modelled and applied within whole class teaching as appropriate.
Provision for the discrete teaching of phonics depends upon the needs of individual pupils who will
access phonics through targeted interventions such as LSPs, spelling zappers, Lexia, bespoke reading
support and SALT. Alongside sight/tricky sight words, spellings are also addressed in line with the
National Curriculum which provides guides for spelling rules and patterns.
Within the print rich classroom environment, pupils have access to phase/topic word banks, phonic
arcs, sight/tricky sight words, dictionaries, working walls and so forth.

Terminology: See appendix 4

Impact
At Ecclesfield, we promote a learning culture where a secure knowledge of phonic sounds and words
enables reading for pleasure as part of our reading and wider curriculum.
Through the teaching of systematic phonics, children become fluent and confident word readers by
the end of KS1. This way, children can focus on developing their fluency and comprehension as they
move through school.
By the end of Year 2 we expect our children to be skilled at word reading to ensure pupils can:
●
●
●
●

●

Read accurately most words of two or three syllables
Read most words containing common suffixes
Read most common exception words
Read most words accurately without overt sounding and blending and sufficiently fluently to
allow them to focus on their understanding rather than decoding individual words (age
appropriate books)
Sound out most unfamiliar words accurately without undue hesitation (age appropriate
books)

In a book that they can already read fluently, the pupil can:
●
●
●

Check it makes sense to them correcting any inaccurate reading
Answer questions and make some inferences
Explain what has happened so far in what they have read

As a Year 6 reader, transitioning into secondary school, children are fluent, confident and able
readers, who can access a range of texts for pleasure and enjoyment, as well as use their reading
skills to unlock learning and all areas of the curriculum.
Assessment in Phonics:
All teachers ensure that they are aware of individual children’s needs through formative, on-going
assessment. (see appendix 3). Assessments inform our next steps in our planning for the whole class,
target groups and individuals. Assessment records cross reference our Ecclesfield Reading Sets so
staff can clearly identify the reading set which best supports a child’s current phonic/reading ability
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as well as provide opportunities to address any specific gaps. Staff use the following set of codes to
ensure consistency when carrying out phonic assessments across school:

Phonic
Assessment
Codes

Explanation

Example

Instant recognition of
GPC/decodable
word/ sight word/
tricky sight word

SC

Self-Correct
Not an error

they / SC
the

B/S

C

T

Blend/Segment
The child did not
have instant
recognition of the
word shown and had
to blend and
segment it.
Confusion
e.g. child says ‘m’ for
n’
‘they’ for ‘the’
Told - staff member
had to tell the child the
phoneme/word

B/S
had

m/C
n
T
the

At the end of Year 1 there is a statutory assessment. Class teachers and teaching assistants should
use these records to plan interventions, particularly in upper key stage 2 where discrete phonics
sessions may not be taught.
Assessment and reporting arrangements, Year 1 phonics screening check (Standards and Testing
Agency 2012) which takes place in June of each year.
Interventions
Interventions are completed daily and focus on children who have not achieved during the session.
These may be short 3-5 minute interventions looking at a specific GPC. More formal interventions
are used where a child is falling behind and has significant gaps. Interventions may be 1:1 or small
groups depending on the needs of the class.
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Parental Involvement in Phonics
Home readers
Home reading books are matched closely to each child’s phonics ability enabling them to practise
and consolidate what has been taught in school. Children who are not fluent decoders are given an
‘Independent Reading Book’ which is phonically decodable. Children also take home a ‘Sharer Book’
which is read with or by the child’s parents. This book focuses on vocabulary and language
comprehension. Once children are fluent decoders, children choose books from our ‘Free Reader’
books with the support from an adult in school to ensure it is appropriate for each child.
Organisation of home readers:
Children's books are changed twice a week by the child’s class teacher so it can be closely matched
to their phonic ability.
‘Independent Reading Books’ are securely stored in each classroom and accessed only by staff in
school.
A record is kept of which children have which books and their reading set level.
Children take their books home every night and bring to school every day in their book bag.
Parents have been supported by staff in school with how to support their child’s reading at home
through workshops and weekly reading mornings in school.

Ecclesfield Home Reading Sets:
Ecclesfield
Reading Set

Letters and
Sounds Phase

Phonic focus

1

2

/s/ /a/ /t/ /p/ /i/ /n/

2
3

2
2

/s/ /a/ /t/ /p/ /i/ /n/ /m/ /d/
/g/ /o/ /c/ /k/ /e/ /u/, ck

4
5
6

2
2
3

/e/ /u/ /r/ /h/
/f/ /b/ /l/, ll, ss, ff
/j/ /v/ /w/ /x/ /z/ /zz/ /qu/ /ch/ /sh/ /th/ /ng/

7

3

/ai/ /ee/ /igh/ /oa/ /oo/ /ar/ /ur/ /ow/ /oi/ /ear/ /er/ /air/ /ure/

8

4

Focus on adjacent consonants with short vowel phonemes

9

4

Focus on adjacent consonants with long vowel phonemes
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5

/ai/ ay, ey, a-e, /igh/ i, i-e, /oa/ o, o-e, /oo/ ue, ew, ui, u-e, /ee/ea, /oi/oy, /ow/ ou, /e/ ea, /i/ y, /u/ o-e,
/ar/ a, /or/ aw, al, /air/ere, are, /ur/ ir, or, ear
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5

/f/ ph, /w/ wh, /ee/ e-e, e, y, /igh/ y, /ch/ tch, /j/ g, ge, dge, /l/ le, /z/ se, /sh/ ch, /ai/ a

12

5&6

/sh/ ti, ssi, /m/ mb, /n/ kn, gn, /r/ wr, zh /s/ ce, sc, /zh/ sure
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Appendices
Appendix 1: Cued Articulation
http://www.soundsforliteracy.co.uk/cued-articulation.html
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Appendix 2: This is the order in which phase 5 is taught
Phase 5 Set 1

14

Phase 5 Set 2

Phase 5 Set 3

15
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Appendix 3: Phonics Assessment record
There are separate assessment grids for each phonic phase e.g.
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Appendix 4: Reading Fluency stages and strategies to support fluency
Early Reader

Developing
Reader

Moderately
fluent reader:

Fluent reader

Experienced
reader

Reading behaviours:
●
They are beginning to evidence one-to-one correspondence, drawing on their developing phonic knowledge by linking
graphemes and phonemes to help them decode simple words and recognition of a core of known words.
●
They can read and understand simple sentences.
●
As fluency and understanding develop children will begin to self-correct
Strategies to support the reader:
-Model one-to-one correspondence of printed words, a balance of cueing systems and strategies
-developing confidence through the use of familiar texts.
-Attend to the recognition of high frequency words, increasing the vocabulary of sight words.
-Teach phonics in context, introducing grapheme, phoneme correspondences and the skills of segmenting and blending through a
word.
-Ensure children learn a core of common sight words that will also help to facilitate fluency.
-Encourage children to self-monitor as they read, checking for sense and accuracy and promote self-correction where reading does not
make sense.
Reading behaviours:
●
Children apply their developing phonic knowledge when reading words containing known graphemes, recognising
alternative graphemes for known phonemes and alternative pronunciations for graphemes, checking that the text makes
sense.
●
They read words containing common suffixes and contractions and understand their purpose.
●
They have a more extensive vocabulary of sight words and fluency is beginning to develop through recognition of larger
units within words.
●
Children continue to develop self-correction strategies when reading does not make sense and are able to use more than
one strategy.
●
Their improved fluency enables them to comprehend more of what they are reading.
●
Older children at this stage are developing fluency as readers and are reading certain kinds of material with confidence,
such as short books with simple narrative shapes and with illustrations. They will often re-read favourite books.
Strategies to support the reader:
-Teach phonics systematically, enabling children to read a wider range of words that may not be easily encoded through syntactic or
semantic cues.
-Encourage improved fluency by supporting children to look at larger chunks of words through a more analytic approach.
-Provide support by demonstrating rhyme and analogy and using onset and rime to relate unknown words to those they know.
-Provide word investigations and sorting activities.
Reading behaviours:
●
Children at this stage will be looking at larger units of words to help them to decode more effectively and read more
fluently.
●
Moderately fluent readers are developing confidence in tackling new kinds of texts independently.
Strategies to support the reader:
-In shared and group reading, continue to model the full range of strategies and the ways in which to cross check for meaning, selfcorrecting where necessary
-Ensure a focus on analytic approaches in phonics teaching to facilitate the recognition of written language as units, such as words
within words, rime, syllables, common spelling patterns rather than individual graphemes and phonemes.
-Closely observe reading until fluency is achieved to ensure all cueing systems are being employed.
Reading behaviours:
●
They will begin to read silently and monitor their reading.
●
This transition period is an important one: in the initial stages, they sub-vocalise the words reading at the same pace as if
they were reading aloud, but with experience and maturity, the words become ‘thoughts in the head’ and the rate of
reading increases.
●
Children at this stage use a fuller range of cueing systems, relying less on phonics, and are able to identify larger units such
as syllables, using these to decode unknown words.
●
Their increased fluency aids comprehension and allows them to start to self-correct.
Strategies to support the reader:
-Continue to model the full range of strategies and orchestration of cueing systems when tackling more demanding texts.
-Enable children to identify whole words and read print with growing confidence and accuracy by encouraging them to observe the
ways in which unfamiliar words are constructed and draw on a growing repertoire of morphemes and spelling patterns.
Reading behaviours:
●
They can confidently break up words in ways that support them in decoding unknown vocabulary without impeding their
fluency.
Strategies to support the reader:
-Reinforce and apply reading strategies in a range of contexts
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Appendix 5: Phonics terminology
This is a list of vocabulary we use throughout school to support children with reading and spelling.
Term

Definition

Sound

Something you can hear

Phoneme

Smallest unit of sound

Digraph

Two letters - 1 sound

Trigraph

Three letters - 1 sound

Split digraph

Consonant splits it up

Adjacent consonant

Bank of digraphs

Grapheme

Written sound:
The way it is represented as a letter

CGP
Blend

Grapheme, phoneme correspondence
All sounds together

Segment

Splitting up to spell

Recognition

Reading on sight

Recall

Stored in your memory

Polysyllabic word

More than one syllable

Sight Word

Decodable high frequency words

Tricky Sight Word

Words that cannot be sounded out

CV word

Consonant/vowel e.g. to

VC word

Vowel/consonant e.g. in

CVC word

Consonant/vowel/consonant e.g. dog

CCVC word

Consonant/consonant/vowel/consonant e.g. frog

CVCC word

Consonant/vowel/consonant/consonant e.g. tent
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Appendix 5: References
Please read this policy in conjunction with these whole school policies:
Reading
●
●
●
●
●

Writing (spellings)
Other reference materials
Letters and sounds
Cued articulation
Remote learning policy
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